
 

ESHTE Training Module 2: Sexual Violence and Harassment and Disclosure (Level 2) 

Name of module Sexual violence and harassment and Disclosure: Level 2 
Target group Staff in student-facing roles (student services, advisers of study, housing, security, academic advisors) This could include students 

in staff roles e.g SU Welfare Officers 
 

Learning 
outcomes 

Trainees can respond appropriately to disclosures and identify and act of emergency/crisis needs. They are equipped to identify 
range of support needs (including those specific to certain groups, such as BME, international, LGBTI or disabled students) and 
liaise/signpost to internal and external services. They can give basic information on internal investigation procedures and police 
reporting.  
 
They may refer students to First Responders 

Relationship to 
other modules 

This is a standalone module.  

Duration 8 hours 
Delivery mode Face-to-face  

 
Trainer 
competencies 
required  

Working in the field of SVH with gendered analysis  
Knowledge of issues universities face in relation to SVH, including liaison with university so that training equips trainees to navigate 
internal systems and procedures.  

 

Key content 
 

Objectives 

SHV knowledge (forms including online, effects, 
trauma) / national laws and EU definitions 

Trainees understand forms, nature and impacts of SVH and wider contextual issues relevant to 
their country. This helps set parameters of the issues being discussed and their relevance to the 
university.  



 

Key issues for universities and SVH/GBV: 
research and data overview, strategic and policy 
context, overview of institution-wide approach 
to tackling SVH 

Trainees share and develop their understanding of how SVH may affect students in particular, key 
issues  for universities and the wider or strategic context in which this training takes place.  

Gendered analysis, myths and stereotypes, social 
norms and how these influence attitudes, 
behaviours and perceptions around SVH 

Trainees develop a better understanding of how gender inequality and associated social norms 
influence our perceptions of and reactions to SVH. Any problematic assumptions are tackled, and a 
more accurate basis for shaping practice can be established. 

How to hear a disclosure sensitively and 
appropriately, centred round victim/survivor's 
needs. How effective response and support can 
make a positive difference. 

Trainees understand the role of good listening skills, and a non-directive and non-judgmental 
approach, to enabling disclosure, supporting students (and staff) to make their own choices and 
facilitating access to further sources of support.  

Recognising SVH (eg. student may feel unclear 
what happened or may not make a distinct 
disclosure.) 

Trainees are equipped to recognise when a disclosure is, or may be, being made. They feel 
confident in how to meet the needs of the person disclosing, whist fulfilling the obligations of their 
role. 

Identifying any immediate safety and/or medical 
needs 

Trainees know how to assess immediate safety or medical needs and take appropriate action.  

Information on universities’ procedures for 
handling reports and appropriate responses for 
those against whom reports have been made 

Trainees understand the university’s procedures for investigating complaints. They can signpost to 
information support services for those against whom complaints have been made but their role is 
concerned with the complainer’s safety and wellbeing. 

Recording implications, confidentiality and data 
 

Trainees know how to record and share information in accordance with internal procedures and 
with regard for survivors’ confidentiality.  

Support available at the university and externally 
– educational, accommodation, safety, mental 
health and wellbeing, crisis.  

Trainees know what services are available and can facilitate access. They may also liaise with 
services with the survivors’ consent. 

Boundaries (relevant to role) 
 

Trainees understand what is, and is not, appropriate to their role and responsibilities in relation to 
intervention and response to disclosures of SVH. 



 

Where to find information and support within 
the university, including emotional support for 
self 

Trainees know the key sources of support and advice in their university for students, and to 
support them in carrying out their responsibilities towards students. 

 

Essential and supplementary reading/guidance/information 
[Relevant university policy and practice documentation] 
 
[Any practice guidance documents supplied as part of this training] 
 
[Further reading, websites etc.] 
 
 

 

 

  



 

 

Stage Activity  Materials Time guide 
 

 
Introductions and overview 
 
“House-keeping” – 
fire procedures, 
facilities, breaks and 
refreshments 
 
Introduce day and 
trainers 

   5 minutes 

Icebreaker Facilitator divides the group into pairs and assign each pair to interview one another, 
individuals should only give information they are comfortable with sharing. Each 
individual then introduces his/her counterpart. One pair starts and the rest to follow.  
Possible Interview questions: 
- What brought you here today 
- One surprising thing about yourself 
 

 15 minutes 

Group expectations Ask participants as a group to share what their expectations are of the session, 
themselves or the trainers.  
 
Write these on a flipchart which will be visible throughout the course of the training.  
 

Flipchart paper for 
expectations 

10 minutes 



 

Overview of training 
content and 
objectives 
 
 
 
 
 
Park sheet 

Show the Training content and Training objectives and check these against the group’s 
expectations. It is important to manage expectations of the group therefore any 
unachievable expectations should be addressed at this stage.  
 
Introduce the Park sheet and explain that you will use this for questions arising in the 
course of the session that are not directly relevant to the exercise in hand. You will 
return to this at the end of the session and address any key questions or direct 
trainees to sources of further information if possible. 

Slide: Training content and 
Training objectives 
 
Flipchart paper for Park 
sheet 

5 minutes 

Safety and support Acknowledge sensitive nature of SVH, discuss options for time out or speaking to a 
facilitator during the session as appropriate, give information of key internal and 
external advice and support services  

Slide: Support and advice 
available 

Group agreement  Establish expectations for conduct and engagement – ask group to identify what will 
help them to learn, to feel comfortable and able to express their views, explore the 
issues and learn from the trainers and each other. What do they need from the 
trainers and each other to facilitate this?  
Ensure this is visible throughout the training  

Flipchart paper /Markers 
 
Group Contract 

Universities and action to tackle SVH and GBV 
 
The context: 
Universities taking 
action to tackle SVH 
and GBV 

Why is it important to tackle SVH? NB that it is part of a larger context of social norms, 
equality issues and Gender based violence. Invite questions.  
 
or 
 
If the university has a specific GBV policy refer to this. Ask participants to discuss in 
small groups. If not keep the discussion to the broader questions above. 
 

Slides: Why? 
 
 
 
Slides: 
Universities taking action to 
tackle SVH and GBV  

8 mins 
 



 

 
Ask participants to take a few moments to discuss with their groups or neighbours 
with questions on the slide: Your perspective. 

 
Slide: Your perspective 
 

Sexual violence and harassment 

 
Understanding SVH 
 
 
 
 
 
 
 
 

Break into smaller groups (4/5 participants). Give each group large sticky notes and 
markers (make sure there is enough for each participant). Ask groups to name forms 
of sexual violence and harassment (using whatever names/terms come to mind, they 
don’t need to be ‘correct’ terms under the law.)  
 
After they have done this ask members of the group to now arrange the sticky notes in 
three tiers, on a surface visible to all of the group, ranging for what you think might be 
the ‘most’ severe to the ‘least’ severe forms of sexual violence and harassment  
 
Questions to pose to the group: 
Were you able to identify a wide range of forms? Did you agree on all of them? What 
links these behaviours? Is there any tier that you would target and address – why?  
 
Introduce some of the research in relation to SVH in third level. How do these 
correlate to the tiers the participants created? 
Include statistics from marginalised groups and see how these may differ. Do any of 
these stats surprise you? Why/why not? 
 
Explore the contextual relationship of SVH. What makes offences less or more 
‘serious’? Discuss the impact of trauma, who gets to decide what is more or less 
serious. Important not to minimise people’s experience.  
 

Large sticky notes /Markers  
 
 
 
 
 
 
 
 
 
 
 
Slides: What we know about 
SVH in Uni 
 
Slide: SVH Cultural Pyramid  
 
 
 
 
Slide: Intersectional nature 
of SVH 

25 mins 



 

Understanding different perspectives and experiences where there are multiple 
equality issues. If you have time, ask the group to share ideas about how this might 
shape some students’ experiences of SVH. 

SVH Definition Ask a member of each group to write up their definition on a flipchart sheet. Discuss 
as a group and identify commonalities and discrepancies.  

Flipchart paper 10 mins 

Propose Rape Crisis Scotland’s definition and discuss responses. 
 
If the group starts to unpick the legal concept of consent, advise that we will explore 
this next.  
 
Explain how the national law defines most forms of sexual violence with reference to 
the concept of consent (except in cases subjects would be not deemed to be able to 
consent – eg. younger children.)  
 
Share copies of Consent and Reasonable Belief and invite participants to read.  
Invite any questions and comments. Invite comparisons with RCS’s and the group’s 
definitions. 
 
Discuss the Criminal Justice Procedure Overview and barriers to accessing Justice  

Slide: How do we define 
‘sexual violence’? 
 
 
 
 
 
 
Supporting material: 
Consent and reasonable 
belief 
 
Slide: What difficulties or 
barriers might engaging in 
the Criminal Justice Process 
present to survivors? 
 

10 mins 



 

Handout: RCNI handout, 
reporting to the police 

 
BREAK 

 
Societal attitudes  
 
Societal attitudes 
towards sexual 
violence 

Introduce the next section of the training, explaining that we’re now going to think 
about some of the issues around attitudes and beliefs to do with sexual violence. 
Attitudes towards sexual violence play a big role in how they are viewed and 
understood by society, community and institutions, and the messages they convey can 
have a significant impact on how people affected by sexual violence understand their 
own experience and how likely they are to seek help. If they do seek help, the kind of 
response they receive will make a real difference.  
 
We’re going to look at some statements exploring attitudes around sexual violence. 
Some are more nuanced than others and there’s no need to form any firm positions – 
the purpose is to explore the attitudes, bringing in any relevant knowledge held within 
the group, and to ultimately to try to clarify our perspective on these issues.  
 
Ask participants to work in small groups, and to look at one statement at a time as a 
group. Ask them to take a few moments in silence to frame their own views, and then 
take it turns to hear each other’s. Then to revisit their own personal views and 
consider whether they have developed or changed.  
 
After group discussions, address each statement with key info/stats/argument to 
support how SV orgs see these issues.  

Social attitudes discussion 
statements 
 
Slides: Social attitudes 
discussion statements (4) 

 25 mins 



 

 
 

Impacts of SVH and trauma 

Understanding the 
impacts of sexual 
violence  

Introduce this section, which will focus on the ways which sexual violence can impact              
those affected. Introduce the audio-recorded interview of a student speaking about           

her experience of rape whist at university, which she recorded about two years             
later on. She doesn’t speak about the assault itself in the interview, but the              
circumstances were that she was out one night with friends, and went back to              
the house of a man she met that night, who was physically aggressive and              
raped her. She was very distressed and ran into the street, where some             
passers-by helped her, and she reported the rape to the police soon after. In              
the recording she speaks about how she was affected in terms of the             
psychological impacts, friendships and education, and how different kinds of          
responses were helpful or unhelpful. Reiterate that we can have emotional           
responses when hearing about experiences SVH and that group members are           
welcome to take time out.  
 
Play the interview, then invite and questions or reflections. 
 
Give each group a Ways that SVH can impact map and ask them to draw out the 
different ways which rape can impact, drawing on the interview and bringing in wider 
knowledge. They can locate the impacts ‘in between’ these different areas too, to 
show the connections.  

Slide: Interview with a 
woman who was raped 
while studying at university 
 
Ways that SVH can impact 
map 

 25 mins 

Trauma and the 
brain 

Explain that you’re going to take some time to explore the issue of trauma in greater 
depth.  
 

Slide: Film - Trauma and the Brain (NHS 
Lanarkshire EVA Services) 
 



 

Introduce Trauma and the Brain. The film was made by NHS Lanarkshire EVA Services to 
help services working with survivors of abuse to understand their responses. 
 
Invite questions and reflections.  
 
Show the slide with key points for supporting students affected by trauma, and invite 
additions.  

 
 
 
Slide: supporting students affected by 
trauma 
15 m 

Responding to Disclosures  

Bad Listening 
Exercise  

Purpose 
To explore how someone may feel if they don’t feel listened to. 
To demonstrate the importance of body language as part of good active listening skills 
 
Divide large group divided into pairs.  Each group will have a ‘talker’ and a “non-listener”. 
The following guidelines are given for each role: 
TALKER: 
• Talk about anything at all that is NOT important and has NO emotional 
significance.  (3 minutes) 
LISTENER: 
• Do everything possible except leaving the room- to make it clear to the talker 
that she is not being listened to.  
 
Feedback to the larger group – focus and discussion on what it is like to not be  listened 
to – the feelings it arouses, usually around frustration and anger – On flipchart: take 
feedback under two headings: 1. Bad Listening – Factors (i.e. the “behaviour” the 
“actions”) and 2. Bad Listening – Consequences for the speaker. (see trainers list 
appendix one) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Flip Chart Paper 

1) Factors of Bad 

Listening  

2) Consequences  

 

20 minutes 



 

Discuss what it might be the outcomes for a person trying to access support if they felt 
they were not being heard? 

 
 
 
 

 
LUNCH 

 
 
Responding to disclosures or requests for help in relation to SVH 
 

Listening Explain that we’re now going to take some time to think about listening, with a focus 
on creating and holding a safe space for someone, which can be particularly important 
when responding to trauma. 
 
Ask participants to take 5 minutes to individually reflect on someone they know who 
listens well.  Invite them to use the art materials in whatever way they wish to set 
their ideas out (eg. words, images, symbols, shapes) about what the qualities are of 
this person which makes them a good listener? (They don’t need to identify the 
person, but just to focus on the qualities.)  
 
As a whole group, gather participants’ ideas and write them up. Ask if the group feels 
all these qualities are appropriate for the First Responder role, and check the following 
have been addressed:  
 

● Feeling validated, believed, accepted, not to blame or judged.  

● Not overpowered or control taken away 

● Understood 

 
 
 
 
Art materials (coloured 
pens, pipe cleaners, glitter) 
and large sheet of paper. 
 
 
Flipchart paper and pens.  
 

20 mins 



 

● Enabled to say as much as they want to 

Boundaries Ask group to try define what is a boundary? What purpose do they serve?  
 
Offer definition “An invisible, flexible barrier that separates us from others in a healthy 
way and helps us preserve our emotional/psychological and physical integrity” 
 
Break into smaller groups (4/5) and hand out boundaries scenarios. As the group to 
take 10 minutes to discuss each of these and come back into the group to explore 
different approaches. 
 
In feedback emphasis the importance of non directive, person centred care. abuse is 
the absolute denial of another person’s right to physical, psychological and emotional 
boundaries. This may mean a person who has been subjected at length to such a 
denial of this right may be unclear as to what boundaries are and where it is 
appropriate to draw the line.  Key concept: It is always the worker’s responsibility to 
maintain the boundary. 

 
 
Flipchart paper 
 
 
Handout: Boundaries 
scenarios 
 
Handout: Reflective self 
practice and Windows of 
Tolerance 

20 minutes 

University 
procedures 
 

Input from University of Glasgow outlining procedures and requirements to include 
duty of care, safeguarding, recording, data protection, confidentiality, responses and 
services for those against whom complaints have been made.  
 

 15 mins 

Key services Talk through the Key external services slides.  Slides: Key external services 5 mins 

Responding to 
disclosures 
 

Brief participants on their role play exercise and put people into their pairs. Give 
everyone their role play scenario and refer back to the good practice guidelines. 

Disclosure roleplays 25 mins 



 

 Trainer set up clear objectives for participants in different role of “student” and 
“support” 
Participants split into pairs and each person provided with a role play scenario. Taking 
turns to be the “Talker” and the “listener” each person takes turns for no more than 5 
mins with each roleplay. Allow the group to “de-role” and take feedback and some 
general questions NOTE: For the feedback ask each person to give positive feedback to 
the person who was the “support person”. Pairs should swap chairs when they switch 
from talker to listener. 

 
Final questions, evaluation and closing 
 
Checking 
expectations, Park 
sheet and Q&A 

Review expectations sheet to see if met. Identify sources of further information. 
Address issues on park sheet and invite any other questions. 

Park sheet and list of 
expectations 

3 mins 

Evaluation Circulate evaluation sheets  
 

Evaluation sheets 10 mins 

Closing round Invite trainees to identify one thing they will take from this training, one thing they 
would like to leave and one nice thing happening this evening/weekend (in whole or 
small groups as appropriate.) 

 2 mins 

Safety and support, 
where to go for 
information (internal 
and external) 

Remind participants of key internal and external advice and support services  Slide: Support and advice 
available 

 

 

 


